Language Reading Connection
And
Speech -Language Pathologists

What is LRC?

The Language Reading Connection (LRC) Master Professional Developers
I nstituteds purpose is to build district
the Language Reading Connection content. This will enable the team to provide
professional development to local Speech -Language Pathologists (SLPs),
educators, and administrators in planning and implementing language based
reading interventions for students at -risk or identified as having reading
difficulties.

The Role of the
Speech -Language Pathologist

The school based SLP has a unique role in the area of

literacy. SLPs can assist students whose reading deficiencies,

especially in vocabulary and reading comprehension, can be

Key Features
directly linked to difficulties in language. This involvement is

_Rg_ce_nt state priorities guided the efforts of the LRC supported by their knowledge of the strong connection

initiative, such as:

®  How to be a general support and resource for between language and reading. As a collaborative partner
teachers in regards to the role of language in

reading

with teachers, parents and administrators, the SLP can have

a direct impact on fostering reading success for all students

®  How to collaborate with teachers and other
professionals in meeting the needs of students
with reading deficits as a result of language
needs

not just those on their caseload.

Speech -Language Pathologists who work with school

®  How to incorporate areas of reading instruction
into language intervention, specifically
vocabulary and comprehension

®  How to assist in gaining administrative support
in implementing effective reading and language
practices

® How to locate and utilize available resources
related to effective reading and language
Instruction, specifically vocabulary and
comprehension
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high -quality instruction/intervention
over time and level of performance
to guide instruction.

Response to Intervention is the practice of (1) providing
matched to student needs and (2) using learning rate
to (3) make important educational decisions

An essential
priority
in the role of
the SLP is to
be an active
member in

National Association of State of Directors of Special Education, 2005

Speech -language pathologists (SLPs) can play a number of important roles in using RTI to identify
children with disabilities and provide needed instruction to struggling students in both general
education and special education settings. These roles will require some fundamental changes in the
way SLPs engage in assessment and intervention activities. Regarding intervention and instructional
support, SLPs must engage in new and expanded roles that incorporate prevention and identification
of at -risk students as well as more traditional roles of intervention. Their contribution to the school
community can be viewed as expertise that is used through both direct and indirect services to
support struggling students, children with disabilities, the teachers and other educators who work
with them, and their families. This involves a decrease in time spent on traditional models of

intervention (e.g., pull  -out therapy) and more time on consultation and classroom
intervention. It also means allocation and assignment of staff based on time needed for indirect
services and support activities, and not based solely on direct services to children with disabilities.

district and
school based
leadership
teams and
corresponding
activities.

-based

-Language -Hearing Association (2006): Responsiveness to
-Language Pathologists by Barbara Ehren EdD, CCC -SLP, Judy
-SLP, and Kathleen Whitmire, PhD, CCC -
- consult/Rtol.htm

Adapted from: American Speech
Intervention: New Roles for Speech
Montgomery, PhD, CCC -SLP, Judy Rudebusch, EdD, CCC
SLP. February, 2006. Available online at http://www.asha.org/slp/schools/prof

Rtl and the
Three-Tiered Model of School Supports

& the Problem-Solving Process

ACADEMIC SYSTEMS

Tier 3: Individual, Intensive
Interventions.
Individualized or small group
intervention.

Tier 2: Supplemental, Targeted
Interventions. More targeted
interventions and
supplemental support in
addition to the core
curriculum.

Tier 1: Core, Universal
Instruction.
General instruction provided to
all students, including students

Aﬁ BEHAVIOR SYSTEMS
Few
Tier 3: Individual, Intensive
215% Supports.
Some Individualized or small group
intervention.

Tier 2: Supplemental,
Targeted Supports.
More targeted interventions
and supplemental support in
addition to school-wide
positive behavior program.

Tier 1: Core, Universal
Supports.
General support provided to
all students in all settings.

Problem Solving Method

Educators have typically attribute
and behavior challenges to problems within the child as

opposed to external factors occurring in their environment.

The Problem Solving Approach focuses equal attention on

the learner, the environment, and the curriculum.

It is used to make on  -going decisions throughout the

multi -tiered continuum.
Steps to the Problem Solving Process

1. Define i Determine what the problem is

2. Analyze - Analyze the problem using multiple
sources of data to determine why this is
happening

3. Implement - Establish an achievable goal and
develop a plan and implement with a high
degree of fidelity

4. Evaluate - Evaluate the success of the
intervention based on student data. There

who require curricular
enhancements for
acceleration.
rr———— The purpose of the ~ Response to Intervention Teaching Learning Connections (Rtl TLC) project is to
) Fy collaboratively identify, disseminate, and facilitate high fidelity implementation of current and emerging
Tecking Lasning Coneeins 1€S€ACh - based instructional practices in curriculum, instruction, and assessment within the framework of
Response to Intervention (Rtl) to educators in the state of Florida. This comprehensive, statewide project is
designed to identify and disseminate information about resources, professional development, and research related to current a nd

emerging evidence

This document was developed for Rtl

-Teaching Learning Connections, a special project funded by the State of Florida,
Department of Education, Bureau of Exceptional and Student Services (BEESS), through federal assistance under the

Individuals with Disabilities Education Act (IDEA), PartB.

-based instructional practices, especially in early literacy, adolescent literacy, and mathematics.

Flotida Department of Education



http://www.asha.org/slp/schools/prof-consult/RtoI.htm

Oral Language

Oral language is crucial to a child's literacy
development, including listening, speaking,
reading, and writing skills. Teachers face the Vocabulary
challenge of meeting the individual needs of
each language learner, as well as discerning
which methods work most effectively in
enhancing language development. While
teachers of both younger and older children

Words are tools used to think, to express
ideas and feelings and to learn about the
world. Because words are the very foundation

work hard to provide their students with the of learning, improving student:¢
best literacy experiences, oral language is _ knowledge has become an educational
often neglected in the classroom (Aldridge, priority. Stuglent word k_nowledge IS strongly
2005). The development of oral language, bllnked W|th_aﬁademgc ?ccqmpllshnlgr?tt, T
which affects all aspects of curriculum, has ecause a rich vocabulary Is essential to
become a mere incidental by  -product of many successful reading compreh_er_13|on. (Johnson
classrooms. Additionally, as curriculum is . and \_]ohnson_, 2004) Explicit vocabulary
ushed down into the primary arades instruction provides students the support to
tgachers feel the need fo S erzldgtime o’n improve background knowledge, expand oral
academic content, rather thpan providing language, increase exposure to essential
: i, ) vocabulary and encourage students to
children opportunities to build language ouary 2 ge .
(Aldridge, 2005). LRC Professional participate in classroom discussions.
Development can encourage oral language and
literacy development as a component in
curriculum instruction.
o—

—

Comprehension

Reading comprehension is defined as fan active probl em s
readers relate the ideas in the text to their own knowledge and experiences which
all ows the reader to create a ment al construct| in memoryo

2000). The risk of developing reading disorders, specifically decoding and
comprehending, significantly increases in children with language impairment. The
role of the SLP in comprehension instruction would involve insuring that children

have well developed foundational oral language skills along with supporting

Assessment
Within the Rtl model there are four types of assessment:
~ screening, diagnostic, progress monitoring and outcome
n T o d a y r € measures. The SLP has a role in all four areas and can
assist teachers in interpreting and planning intervention.
tomorrow i ion i [
a | eadfer o
~ Margaret

Fuller




Building Family Partnerships

The LRC and Family Partnership

We need to involve families from the beginning! A repiresent at
member of the team and should be encouraged to have ajlvoice.
will continue to serve as the foundation for the partnership.

Questions to consider before planning...
What are the familybds preferences? What options do they
What is each team memberdés vision for the childP@
How will each team member support the child?
Where does one team member need assistance from another team member
in order to accomplish the goals?
How can all team members work together to help the child succeed?
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